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. Introduction 

The studies presented in this special issue on the emotional 

andscape of English medium instruction (EMI) in higher educa- 

ion settings offer valuable insights into the variety of emotions 

hat get entangled in policies, discourses, and practices in local EMI 

ontexts, and the emotional effects of EMI on various stakehold- 

rs, such as students, teachers, and administrators. It is also impor- 

ant to contemplate 1) how the research findings can be applied in 

MI higher education settings in order to develop more emotion- 

lly supportive and socially just ( De Costa et al., 2021 ) EMI envi-

onments and 2) how to move forward with the research agenda 

n emotions and EMI. With these questions in mind, the contribu- 

ors to the special issue were asked to review one another’s stud- 

es and briefly respond to the prompt listed below. The prompt 

as created and the responses organized and edited by Sara 

illman and Wendy Li. The authorship order for this piece was 

ased on the order in which the editors arranged the contributors’ 

esponses. 

How can the studies in this special issue be applied in English- 

edium instruction (EMI) higher education settings and what further 

esearch needs to be done? 
∗ Corresponding author. 

E-mail address: sara.hillman@qatar.tamu.edu (S. Hillman) . 
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English skills have been compared to the “fabled Aladdin’s 

amp, which permits one to open, as it were, the linguistic 

ates to international business, technology, science and travel”

 Kachru, 1986 , p. 1). The supposed power of English to open doors 

n a globalized world has, in part, fuelled the rise of EMI pro- 

rammes at universities around the world. However, the extent to 

hich EMI students actually benefit from possessing this ‘fabled 

amp’ remains empirically unknown. When we consider research 

n EMI higher education settings, we see that the focus has largely 

een on challenges to teaching and learning, classroom practices, 

nd learning outcomes. While this focus on learning is certainly an 

mportant one – since the quality of learning should not be sac- 

ificed when the language of instruction has changed – research 

as largely neglected the broader student experience and students’ 

ellbeing . Emotions research in EMI higher education settings has 

he ability to address this by approaching students as people rather 

han simply as participants. In other words, critical research on 

MI students’ emotions highlights the holistic and human expe- 

ience of learning, reminding us that students should not just do 

ell in their EMI classes but be well throughout their EMI univer- 

ity studies. 

The findings from research presented in this special issue – in- 

luding Sah’s (this issue) work in Nepal and our work in Turkey 

 ̧S ahan & Sahan, this issue ) – have illustrated the mixed emotions 

xperienced by students in EMI programs (e.g., frustration, anxiety, 
nder the CC BY license ( http://creativecommons.org/licenses/by/4.0/ ) 
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hame), and they have demonstrated how these emotional experi- 

nces are intertwined with discourses of neoliberalism. These re- 

earch findings can be applied in EMI higher education settings to 

emind policymakers and teachers alike of the ways in which EMI 

tudents can (and often do) feel overwhelmed when being taught 

hrough English – and to remind them that students may be less 

ikely to succeed in their EMI courses if they are experiencing emo- 

ional challenges and discrimination. 

For teachers, policy makers, and other stakeholders, this re- 

earch underscores that EMI students are not robots – their well- 

eing matters. This point is highlighted in Hopkyns and Gkonou’s 

this issue) assertion that there is no one-size-fits-all approach to 

MI. Rather, EMI policy and practice needs to be responsive to 

he local context and local needs. Liyanage’s (this issue) study re- 

inds us that EMI policymakers (or policy implementors) also ex- 

erience complex emotional challenges, resulting in a fracturing 

f the higher education community. Looking forward, research is 

eeded to inform how teachers and policymakers can better re- 

pond to these emotional challenges, for example through more 

nclusive policy and through teacher training programs that are 

ttuned to the emotional complexities experienced by EMI teach- 

rs ( Yuan et al., this issue ) and students alike. Such programs can

mpower teachers with the pedagogical skills needed to create 

inguistically-inclusive classrooms responsive to students’ (educa- 

ional and emotional) needs. 

. Indika Liyanage 

It is apparent that EMI is an unstoppable phenomenon, and that 

t can deliver some tangible benefits to some graduates ( ̧S ahan & 

ahan, this issue ), but with emotional costs ( Hopkyns & Gkonou, 

his issue ). While the genie is out of the bottle, these papers of- 

er some suggestions on how to address and manage some of 

he emotional issues associated with EMI for students, teachers, 

nd administrators. Acknowledgement of sociocultural and discur- 

ive contexts that influence emotions indicates the necessity for 

MI programs to be sensitive to local circumstances ( Sah, this is- 

ue ). The issue of individual entrepreneurial responsibility needs 

o be countered locally by institutions, accepting their social re- 

ponsibility for the well-being of community members. Mecha- 

isms are needed to ensure students with understandable desires 

or learning through EMI are adequately informed prior to enroll- 

ent about the demands of learning in an additional language and 

ssociated emotional rewards and challenges. Structures need to be 

stablished to support students during their study, and students 

nformed during and before enrollment of when, where, and why 

hey should use them. 

The same support needs to be offered to teaching staff through 

ontinuing professional development based on learning/practice 

odels, supported by structures and processes that support collab- 

rative pedagogical development. This needs to include dialogue 

etween teaching staff and educational leaders at all stages to 

aximize effectiveness of teaching and learning and to address is- 

ues of emotional labour for all involved ( Yuan et al., this issue ).

n many instances, it could be productive to consider the advan- 

ages of alternative pathways to equip students with English pro- 

ciency deemed necessary for future employment or study in set- 

ings where English is the lingua franca. 

Studies presented here were undertaken in settings where the 

rst language of the majority of the population is not English, but 

esearch on emotions and EMI must not ignore the experiences of 

nternational students who, influenced by discourses of accumula- 

ion of linguistic capital and linguistic entrepreneurship critiqued 

n these papers, experience EMI in English-dominant settings. Are 

heir emotional experiences similar to those uncovered by authors 

n this collection, or how do they differ, and what are the edu- 
2 
ational and personal implications for the considerable number of 

ndividuals who pay a premium to access the promise of study 

n English-speaking institutions which, in many cases, rely on in- 

ernational student fees for much of their operation? Studies in- 

ormed by the post-structuralist perspective on emotions adopted 

n this collection can widen understanding of these experiences, 

nd responses to them, by looking beyond the confines of individ- 

als and of classrooms. Likewise, the emotional labour of teaching 

inguistically diverse student cohorts in HE, and of administering 

nd monitoring their participation in learning and campus life, de- 

erves attention. Investigation of the management of the emotional 

imension needs to look at proactive as well as reactive strategies, 

xploring institutional, structural, and pedagogical avenues that ac- 

nowledge the educational significance of emotions and the shared 

esponsibility of their management. 

. Tiefu Zhang and Rui Yuan 

Our study ( Yuan et al., this issue ) depicts the emotional experi- 

nce of a group of Chinese students enrolled in an EMI teacher ed- 

cation program at a Macau university. Informed by the poststruc- 

uralist perspective, the study highlights the emotional vulnerabil- 

ty of students in EMI higher education mediated by a neoliberal 

nd corporatized discourse, as a result of which, individual stu- 

ents’ needs, voices, and emotions became sidelined in their learn- 

ng process. The findings echo the study by Sah (this issue) , which 

heds light on the role of neoliberal imagination in creating a dis- 

ourse of mixed emotions among Nepali EMI students. 

In light of the research findings, our study sounds a note of cau- 

ion for higher education managers and teachers about the need 

o revisit the agenda of EMI, which should serve as more than 

 marketing strategy to attract potential students, but a full edu- 

ational experience that supports and sustains students’ academic 

earning and linguistic development. Acknowledging the cognitive 

nd pedagogical complexities (e.g., promoting content-language in- 

egration) embedded in EMI teaching ( Yuan et al., 2022 ), this study 

lerts EMI educators and policymakers to the complex emotional 

eeds of students and underscores the importance of creating pos- 

tive emotional environments that can lead to improved learn- 

ng outcomes. Situated in a pre-service language teacher educa- 

ion program, the findings also reveal the potential of a variety of 

nstructional strategies (e.g., modeling and dialogic reflections) in 

reparing competent EMI teachers. 

Despite the surge of research interest in EMI over the past two 

ecades, the complexities of emotions experienced by EMI stu- 

ents across disciplines remain a promising research topic. Below 

e outline three questions/directions for future research: 

1. How are EMI students emotionally supported in their situ- 

ated programs? Research is needed to identify the forms of 

emotional support that can contribute to EMI students’ class- 

room participation and learning in multilingual and multicul- 

tural classroom contexts. Such a line of inquiry not only can 

directly benefit EMI students but may also add to EMI teachers’ 

emotional sensitivity and competence, which can help them 

cope with emotional labour and maintain their psychological 

wellbeing in their situated work setting imbued with potential 

emotional rules and power differentials. 

2. What effects do emotions have on students’ academic outcomes 

(e.g., in content comprehension and language development)? 

Longitudinal research is warranted to determine to what extent 

and how emotions influence student learning achievement in 

EMI classrooms over time. Since our study alludes to the de- 

clining motivation of students in their EMI program, we call for 

more attention to the mediating role of emotions in learning 
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motivation, as well as to develop strategies for promoting and 

sustaining motivation among EMI students. 

3. How are emotions experienced and managed in technology- 

mediated EMI instruction? This is particularly important in the 

post-COVID era, where technology has become deeply inte- 

grated into the educational enterprise. Therefore, it would be 

necessary to investigate how emotions are experienced, ex- 

pressed, and managed in technology-mediated EMI instruction, 

such as online classes. 

. Sarah Hopkyns and Christina Gkonou 

Our study ( Hopkyns & Gkonou, this issue ) has revealed two im- 

ortant takeaways, which we believe have strong implications for 

MI in higher education as well as strong potential to inform EMI 

eaching practices. First, in investigating the nature and impact of 

motions towards EMI in such settings, it is important to acknowl- 

dge the involvement of all stakeholders in an educational insti- 

ution: students, teachers, and other academic and support staff. 

orking together, strong institutional cultures can be built, where 

 sense of belonging and psychological safety can strengthen learn- 

ng, teaching and assessment. For this reason, these stakeholders’ 

ull spectrum of emotions should be researched and understood, 

nd, by extension, valued. Second, although we recognize that uni- 

ormity and institutional or governmental policies often enable 

ore effective functioning of universities, our study has shown 

hat approaches which are unbound from the specifics of indi- 

idual educational institutions should be respectfully rejected. In 

he same way that as reflective practitioners, we would make con- 

cious and judicious use of differentiated instruction in our classes, 

t is worth considering how EMI can be best adjusted to meet the 

eeds and distinct characteristics of different higher education set- 

ings contrary to what a one-size-fits-all approach would suggest. 

Overall, we feel that the concept of ‘belonging’ warrants fur- 

her research within EMI higher education. Does EMI promote the 

se of English at the expense of the use of students’ L1? If stu- 

ents and potentially teachers too feel this way, what impact could 

his have on how they approach teaching and learning and what 

motional experiences would it generate? What balance should be 

chieved between L1 and L2 usage and what is the role of translin- 

ual practices in this process? And ultimately, to what extent do 

tudents and teachers feel that they ‘belong’ in the institution? De- 

pite the precarious nature of ‘belonging’ often caused by EMI and 

ubsequent L1 use, several student participants in our study high- 

ighted the importance of English and EMI in job hunting, achiev- 

ng career progression or being socially recognized (see also Ş ahan 

 Sahan, this issue ). Related to such comments is Sah’s (this is- 

ue) intriguing finding that when EMI is not offered, non-EMI stu- 

ents might potentially be faced with discrimination. Further re- 

earch could, thus, concentrate on emotions generated among EMI 

nd non-EMI students and teachers and their impact on educa- 

ional policies and practices. 

With respect to emotional labor, our study adds a new dimen- 

ion to emotions generated among teachers whose students have 

lagiarized. Although in previous research plagiarism caused teach- 

rs to labor emotionally in an attempt to process feelings of frus- 

ration and disappointment (see Benesch, 2012 , 2017), our study 

howed that some teacher participants sympathized with some of 

he students who had plagiarized and tried to understand them. 

e concur with Benesch (2019) in that instead of working to- 

ards eradicating any traces of emotional labor, we could use it 

s a springboard for battling against incompatibilities in the work- 

lace and improving teaching and learning conditions within EMI 

niversities. We feel that future research into the emotional labor 

f teaching should do just that. 
3 
. Pramod K. Sah 

An EMI program is an ideological and political space where 

iverse students’ and instructors’ languages, cultures, and iden- 

ities function within some kind of power asymmetry. This im- 

lies that students and instructors inevitably undergo various af- 

ective experiences, whether in relation to their neoliberal or en- 

repreneurial desire to join an EMI program ( ̧S ahan & Sahan, this 

ssue ) or their sociolinguistic lived experiences while attending the 

rogram ( Hopkyns & Gkonou, this issue ; Sah, this issue ). There- 

ore, based on conversations with some key EMI scholars, I have 

lsewhere (see Sah, 2022 ) presented the focus on “academic and 

motional challenges” for teachers and students as one of the crit- 

cal EMI research agendas (p. 133). 

Given the complex and entangled nature of EMI in multilin- 

ual contexts, it is important to consider emotion as a sociocultural 

nd ideological phenomenon ( Benesch, 2012 ) in research examining 

motional dynamics. From the sociocultural and ideological per- 

pective, emotions research should go beyond psychological orien- 

ation and considers emotions vis-à-vis power relations in broader 

ocial contexts. While EMI researchers should continue document- 

ng the typology of emotions (e.g., negative and/or positive; Yuan 

t al., this issue ) that stakeholders experience in an EMI program, 

here should be a greater focus on understanding how emotions oc- 

ur in reciprocity with social realities that also includes hegemonic 

anguage policies and their practices at the micro-level (i.e., the 

nstitutional level). As Hopkyns and Gkonou (this issue) demon- 

trate in their study, emotional experiences are evoked by the in- 

ersection of identities (e.g., English proficiency and linguistic back- 

round) and language ideologies; emotions are thereby entangle- 

ents . In an EMI secondary school context in Nepal, I have ex- 

mined how teachers’ emotions are entangled with their ethno- 

inguistic identities, agency for themselves and their students, and 

anguage ideologies that guide their pedagogic and communicative 

ractices ( Sah, forthcoming ). 

Hence, emotions do not occur in a vacuum. If EMI researchers 

pproach emotions research through an ideological and political 

ens, it could help researchers not only to document the ways dif- 

erent stakeholders experience various emotions triggered by other 

ocial phenomena, but also to untangle the layered inequalities 

temming from “unequal emotions” ( Sah, this issue ). Unequal emo- 

ions are understood as “a condition of distinction between those 

hose linguistic and educational resources are recognized as valid 

nd those whose resources are alienated to trigger negative emo- 

ions” ( Sah, this issue ). My study shows that the dominant institu- 

ional practice of recognizing elite English-Nepali bilingualism as 

 norm, positions students differently in an EMI program, lead- 

ng some students to experience more troubling emotions than 

heir privileged counterparts ( Sah, this issue ). Similar situations of 

nequal emotions might exist, in which, for example, multilingual 

nglish-speaking instructors are led to more emotional struggles 

han so-called native speakers of English, embedded in the ideol- 

gy of “native-speakerism” ( Holliday, 2006 ). 

Among other research agendas of EMI and emotions moving 

orward, I hope EMI researchers will examine the cases of un- 

qual emotions of various stakeholders (e.g., students, instructors, 

nd administrators) in their unique contexts by considering emo- 

ions as entanglements . Regarding methodology, there seems to be 

 domination of documenting emotions through self-reported nar- 

atives as can be seen in the articles published in this special is- 

ue. While self-reported narratives can be one of the best ways 

o document emotions, EMI researchers can consider documenting 

motions through observational data; for example, by observing 

tudents’ and instructors’ verbal and nonverbal displays of various 

motions in classroom instruction and socialization. 
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. Conclusion 

The rise of EMI programs in universities around the world has 

een partly driven by the belief that English language skills can 

pen doors to global opportunities. However, the various emo- 

ional effects of EMI on stakeholders have been largely ignored. As 

¸  ahan and Sahan in their response point out, research on EMI has 

ostly focused on learning outcomes and neglected the broader 

tudent experience and their well-being. They recommend that 

eacher training programs be attuned to the emotional complex- 

ties experienced by EMI teachers and students, and policy and 

ractice be responsive to the local context and needs. In the same 

ein, Hopkyns and Gkonou recommend that approaches to apply- 

ng EMI research consider the specifics of individual educational 

nstitutions and caution against a one-size-fits-all approach to EMI. 

hang and Yuan highlight the potential of instructional strategies 

o prepare competent EMI teachers and create positive emotional 

nvironments for improved learning outcomes. Likewise, Liyanage 

uggests that institutions need to take social responsibility for the 

ell-being of students and teachers, provide adequate structural 

upport to students and teachers, and offer alternative pathways to 

quip students with English proficiency. Thus, a clear theme from 

heir responses is that EMI policy and practice needs to be respon- 

ive to the local context and local needs and establish structures 

hat better support stakeholders. 

In terms of a future research agenda for examining emotions 

ithin EMI higher education contexts, Ş ahan and Sahan call for 

urther investigation to determine how educators and policymak- 

rs can effectively address the emotional obstacles associated 

ith EMI. Research is needed to implement more comprehensive 

olicies and training programs that acknowledge the intricate emo- 

ional dynamics experienced by EMI stakeholders. Liyanage’s re- 

ponse calls for more research on the emotional experiences of in- 

ernational students in English-dominant settings and the manage- 

ent of the emotional dimension in teaching linguistically diverse 

tudent cohorts. Liyanage emphasizes the need for proactive strate- 

ies to manage emotions and recognizes the shared responsibility 

f emotional management. Zhang and Yuan call for future research 

o identify forms of emotional support for EMI students, determine 

he effects of emotions on academic outcomes, and investigate 

motions in technology-mediated EMI instruction. Hopkyns and 

konou suggest that further research is needed on the concept 

f ‘belonging’ in EMI higher education, particularly regarding the 

romotion of English usage at the expense of students’ L1 and the 

ole of translingual practices in achieving a balance between L1 

nd L2 usage. They see emotional labor as another important area 

f research that should continue to be explored, and it could be 
4

sed as a catalyst for improving teaching and learning conditions 

ithin EMI universities. Lastly, Sah suggests that EMI researchers 

hould focus on understanding how emotions are entangled with 

ower relations and social realities such as hegemonic language 

olicies, and emotions generated among EMI and non-EMI back- 

round students. Sah recommends that EMI researchers should 

trive to untangle inequalities stemming from “unequal emotions”

nd also that researchers should consider documenting emotions 

hrough observational data as well as self-reported narratives. 

Ultimately, we hope readers are inspired to delve deeper into 

xamining the emotional landscape of EMI in higher education in 

rder to help educators and policymakers create more emotionally 

upportive, inclusive, and equitable EMI environments. 
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